
 

 

 
  

 

LEARNING AND TEACHING IN 
BONALY PRIMARY SCHOOL 

 
Learning, Teaching, Assessment and 

Moderation Framework 
October 2017 

 

 



 

Contents 
 

1. LEARNING AND TEACHING IN BONALY PRIMARY SCHOOL 

 

2. Purpose and Principles 

 

3. Planning for Learning, Teaching and Assessment 

 

 Assessment 

 How are we assessing?  

 When are we assessing?  

 

4. Learning, Teaching and Assessment Approaches 

 

 Formative Assessment 

 Summative Assessment 

 Standardised Tests 

 

5. Moderation 

 

6. Tracking 

 
 

7. Benchmarking 

 

8. Conclusion 

 

9. Appendices 

 

 

  

https://cityofedinburgheducation-my.sharepoint.com/personal/9022456_ea_edin_sch_uk/Documents/Bonaly%20Learning,%20Teaching%20and%20Assessment%20Draft%20Oct%2031st%202017%20v2.docx#_Toc498086446


 

1 Purpose and Principles  
 
Rationale 
 
This framework sets out a clear strategy of approaches for Bonaly Primary and demonstrates our 
commitment to the purposes and principles of assessment as an integral part of learning and teaching.  
 
The purposes and principles are: 
 

 to involve, engage and support children in their learning 
 to ensure progression in learning is in line with expectations that are appropriate to the learner 
 to summarise and share progress with the learner and parent 
 to plan appropriate next steps in learning which meet an individual child's needs 
 to inform future improvements in learning and teaching which meet an individual child's needs 

 
This framework is not a starting point but part of a journey which recognises that the main purpose of 
Learning, Teaching and Assessment is “Effective use of assessment by staff and learners ensures 
children and young people maximise their successes and achievements.” 
(How Good is Our School, 2.3 Learning, Teaching and Assessment).  
 
See also appendix I 

 
 

2 Planning for Learning, Teaching and Assessment 
 

 

At the start of each school session staff are issued with an – “Overview of Expectations for Every 
Classroom”. This is detailed in appendix 11. It gives guidance on  
 

Evidence of personal learning planning 
Displays of Learning 
Support for Pupils 
Questions for teacher self-evaluation related to the Learning Context and Meeting Learners’ 
Needs. 
 
 

The starting point for planning learning are the Experiences and Outcomes.  
 
  



 

The 4 phase model gives a structure for planning the delivery of learning and teaching. 
 

Stage Features 
One Overview The Big Picture 

• Begin with a brief discussion of the previous learning, 
noting any next steps that have been agreed 

      e.g: Three things we learned yesterday… 
• Give a brief overview of the lesson, of how you plan to 

move learning on, and statements of knowledge and skills 
that will be developed 

• Learning intentions and Steps to Success are shared/made 
with the pupils 

 

Two Input Introducing New Ideas 
• Introduce and develop new ideas and skills 
• Effective and planned higher order questions are used by 

the teacher to check for understanding and to develop 
thinking skills 

• Information is presented in a variety of ways to suit all 
learning styles 

• Teacher poses problems to encourage creative thinking 
 

Three Process Working with New Ideas 
• Multi-sensory learning and teaching approaches are used 
• Frequent teacher-pupil and pupil-pupil interactions take 

place 
• Timed check-ins are used – how are you doing? 
• Consider core, support and challenge 

 

Four Review  
(including 
on-going 
review 
with mid 
point 
learning 
stops) 

Reflecting on Learning 
• Time to review what has been learned 
• Pupils actively involved in the review process 
• Explicit reference is made to learning intentions and 

success criteria 
• Discuss and agree e next steps 
• Make links across learning- literacy/numeracy/health and 

wellbeing 
• Make links to Skills for Life and Work 

 
  
 

We plan for Core, Support and Challenge 
 
At Bonaly we strive to ensure that all children are given the appropriate level of challenge in 
their learning.  We recognise that each individual learner may require different levels of 
challenge or support in different areas of the curriculum.  We also recognise that these 
needs will vary over time. 



 

 
For every lesson, there is an expectation that differentiation will be planned for.  Where 
possible, learners should be involved in choosing the most appropriate level of work and 
challenge for themselves. 
 
When challenge is planned for, it should take the learning forward in a new direction, 
offering the opportunity to extend their thinking processes and self-evaluate their 
understanding.   
 
Please note: ‘Challenge’ does not mean ‘more of the same’ learning.   
 
Specific tasks, materials or additional input should be planned for at three levels: 
 

Level Descriptor 

Challenge This group of children grasps the core concepts very quickly, and require 
enhancement and extra levels of challenges in their learning. 

Core  This is the main cohort of the class. This group of children will normally be 
on track to achieve the expected level within the normal time frame. 

Support This group of children require addition support from the class teacher, a 
PSA, the ASL teacher or a partner provider. 
With support, a significant number of children will be expected to achieve 
the level within the normal time frame. 

 
 
Pupil Voice 
 
At Bonaly, we are committed to ensuring our learners play a key role in planning their own learning 
experiences.  This will ensure they remain engaged, motivated and understand the purpose of their 
learning. 
   
Strategies to involve pupils in the learning process should be embedded into every teachers’ practice. 
 
This could include; 
 

 KWL Grids 

 Key Questions 

 3D and 2D Mind-Mapping 

 Talking Tubs 

 Talking Thinking Floor Books 

 
  



 

Learning Walls 
 
A Learning Wall is a visual representation of learning processes within a classroom.  It is not static and 
evolves with the children as they progress through their learning journey. A learning wall should be 
situated in a place where children can have access and can engage with it.  It should constantly be 
referred to by the teacher and learners and provides an integral part of the learning and teaching 
process. 
 
A Learning Wall could include: 
 

 Experiences and Outcomes for a particular topic or unit of study 

 Key vocabulary/Mind Maps 

 Key questions 

 Learning Intentions and Steps to Success 

 Examples of children’s work linked to Learning Intentions 

 Photographs 

 Opportunities for interaction 

 

 

Assessment  
 
Assessment should be planned for and enable pupils to demonstrate progression in their learning. It 
should take account of 'how well and how much' and of individual learners’ needs.  For each learner 
we will assess progress and achievement through: 
 

 knowledge and understanding 
 skills 
 attributes and capabilities 

 
Assessment will focus upon national expectations identified in the  
 

1. Experiences and Outcomes  
2. Benchmarks (https://education.gov.scot/improvement/curriculum-for-excellence-

benchmarks)  
3. CEC Progression pathways 

 
 
At Bonaly the expectation is that some children will achieve a level in advance of National expectation. 
 

 

  

https://education.gov.scot/improvement/curriculum-for-excellence-benchmarks
https://education.gov.scot/improvement/curriculum-for-excellence-benchmarks


 

How are we assessing? 
 
Opportunities for breadth of learning, challenge within learning and applying learning in new and 
unfamiliar situations need to be planned for. We use a range of approaches to provide a picture of 
achievement and to identify next steps in learning. Evidence is gathered from across the four contexts 
of learning and should involve learners and parents. Assessment will be clearly linked to success 
criteria and understood by the children (appendix IV).  
 

 

When are we assessing? 
 
"Assessment is ongoing, periodic and transitional. It relates to the kinds of evidence used, and the 
ways in which it is gathered." CfE Briefing Paper 2 
 
There should be a balance of assessment: 
 

 as part of day to day learning (ongoing) 
 at specific points (step back) 
 to ensure well planned and effective transition arrangements (transitional) 
 Folio of learning piece following block of learning 

 
The Folio of Learning is used to allow children, parents and staff to identify progress in learning 
over time. They support the ongoing learning process already evident in the classroom and 
provide a focus for dialogue throughout the learner’s journey. Each Folio of Learning in a school 
year will contain key assessment evidence in English, Mathematics and HWB (PE). These are 
assessments which are planned as part of a block of learning. 

 

  



 

3 Learning, Teaching and Assessment Approaches 
 

Effective assessment involves a wide range of evidence from formative and summative approaches.  
Assessment evidence needs to be valid, reliable and proportionate and comes from things that 
learners write, say, make and do. 

 

Formative Assessment  
 
The key ideas of formative assessment are exemplified in the Assessment is for Learning Triangle: 
 
All approaches may be relevant at different stages of the four phase model. 
 
Sustaining a Learning Culture 
 
At Bonaly Primary School all stakeholders are involved in creating a culture of learning and 
achievement.  Success learners must have a growth mindset and this should be encouraged in all 
aspects of learning.  Praise should be directed on effort and achievement, not ability.  Positive 
learner/teacher relationships are key to every pupils’ success and this should be prioritised at all times.  
As part of the learning culture at Bonaly the following practices should be embedded in every 
classroom. 
 

 Learning Power Characters should be used and referred to regularly. 

 Seating arrangements and desk layouts should ensure collaborative learning can take place at 
any time. 

 Talk Partners should be randomly selected, used regularly and changed weekly. 

 Learning to Tools (Visuals – see appendix) should be referred to as part of the learning and 
teaching process. 

 
Learning Intentions and Steps to Success (Success Criteria) 
 
In order to assess the quality of a pupil’s achievement, both the teacher and the learners must have a 
clear understanding of the learning objective. 
In Bonaly, the term ‘Steps to Success’ is used to clarify the success criteria in learning.  Where possible 
steps to success should be co-constructed with the learners.  They should be referred to throughout 
all parts of the lesson. 
Examples of how to construct effective Learning Intentions and Success Criteria can be found in 
Appendix … 
 
  



 

Effective Questioning 
 
Effective questioning is a key aspect of the learning process.   A range of questioning techniques should 
be planned for and used across every lesson to support children in developing a deeper understanding 
of their learning. 
 
Types of questioning can include: 
 

 Closed Questions for checking pupils’ memory and recall of facts 

 Open Questions to develop pupils’ higher order thinking skills including; 
o Blooms Taxonomy (appendices) 
o De Bono’s Thinking Hats (appendix) 
o Ryan’s Thinking Keys (appendix) 

 
Feedback 
 
Research has proven that teacher to pupil feedback is one of the most powerful influences on 
achievement (John Hattie-Visible Learning for Teachers).  Feedback should be timely and appropriate, 
referring directly to the agreed Learning Intentions and Steps to Success for the lesson.   
 
Where possible, formative feedback should include a ‘closing the gap’ comment including a prompt.  
This could include: 

 a reminder prompt (e.g. Remember to include a description of…) 

 a scaffold prompt (e.g. Can you describe what the character looked like when…) 

 an example prompt (e.g. Was the haunted house ‘eery and silent’ or ‘quiet and gloomy?’) 
 
Mid lesson learning stops allow sharing of excellence and opportunities to model the improvement 
process. 
 
Please note secretarial features (including spelling and punctuation) should not be marked in every 
piece of work as they are not linked to the agreed steps to success.  These skills should be looked at 
/addressed separately. 
 
Peer and Self Assessment 
 
Peer and Self Assessment should always be carried out in relation to clearly defined Steps to Success.  
Time needs to be given to teach children how to do this properly.  Teacher modelling is vital in order 
to demonstrate good practice. 
 
Co-operative Peer Marking (Shirley Clarke – Outstanding Formative Assessment) is a highly effective 
method of peer assessment, with both children making improvements together. 

 

Summative Assessment 
 
There is a valid place for summative assessment and a range of activities will include: 
 

 focused observations 
 specifically designed assessment tasks 
 tests, including standardised tests 
 aspects of learning activities that have been identified for assessment and collated within the 
folios of learning. 



 

Standardised Tests 
 
Standardised tests are one part of the range of assessment approaches.  
 
The purpose of using standardised tests is: 
 

 to provide a benchmark of a child's learning against a standardised score 
 

 to produce a snapshot of a learner’s achievements at a point in time 
 

 to confirm a teacher's judgements about a child's progress, strengths and  
development needs 

 
 
Up to August 2017, in line with City of Edinburgh Council policy, GL standardised assessments in Maths 
and Reading take place each year in May for Primary 4 and Primary 7 pupils. Baseline, YARC and PTM5 
are used in Primary 1 in September and June retrospectively.   
 
 
In Bonaly we use additional standardised tests: 
 

 New Group Reading Test (NGRT) P3,6:  September 
 

 Progress Through Maths (PIMS): P3,6: September 
 

 Single Word Spelling Test (SWST) P2-7: May  
 

 Single Word Reading Test (SWRT) SfL:  as appropriate 
 

 
From session 2017-18 we will, use the Scottish National Standardised Assessments (SNSAs) to support 
professional judgement. They cannot be used alone to confirm judgements of achievement of a level, 
and should not be used for that purpose. 
 
 
As standardised tests are a 'one off' event, careful consideration needs to be given to the extent to 
which the results reflect the on-going assessment of a learner's progress: 
 

 What are the reasons for performance? 
 

 How closely do the results reflect predicted results? 
 

 Have some learners exceeded expectations? 
 

 Have some learners performed less well than expected? 
 

 What action needs to be taken as a result? 

 
 

  



 

4 Moderation 
 
Moderation starts with planning and can be between staff, staff and learners and between learners 
themselves. This is building upon current good practice across our school.  To develop effective 
moderation, teachers and staff need to understand, apply and share standards in assessment. 
 
The diagram below summarises effective practice.  

 
 
We recognise that developing confidence in our professional judgement and applying standards is key 
to moving our school forward. (See appendix VI and VII) 

 
  



 

5 Tracking 
 
Detailed monitoring, recording and tracking of progress takes place at all levels to ensure progress 
against shared high expectations of attainment and achievement.  We have developed consistent 
approaches to monitoring, recording and tracking achievement across significant aspects of learning 
to ensure that appropriate progress is being made by all learners. 
 
An electronic system has been established to track the progress of individuals through Curriculum for 
Excellence levels and standardised assessments.  Staff intervene promptly and effectively if the 
progress of individuals is not maintained.  Senior Leadership Team and Additional Support for Learning 
Team meetings take account of progress made and use this to inform next steps for learners. 
 
The Senior Leadership Team meets with teachers in November and June to track learners’ progress 
and plan next steps. (See appendix –attainment meetings) 
 
 

6 Benchmarking 
 
Benchmarking for improving learning involves analysing evidence of achievement compared with 
expectations.  In Bonaly we recognise the importance of sharing the standard across stages, levels and 
the whole school.  Opportunities to do this occur both informally and formally. 

 
 
Opportunities to share comparisons with schools exist through attainment and achievement 
meetings led by Quality Improvement Officers and Head Teachers. 
 
All of these activities increase staff confidence and ensure that staff and teams reflect upon evidence 
gathered and take appropriate action to set the highest expectations and improve learning for all. 
(See appendix) 
 
 
 



 

7 Conclusion 
 
In Bonaly, we firmly believe that effective learning, teaching and assessment is key to improving 
outcomes for learners.  We ensure that, 
 
“Arrangement for assessment (should) ensure that all children and young people have an equal 
opportunity to show what they can achieve”.  Building the Curriculum 5. 

  



 

8 Appendices 
 
Appendix 1 
 
HGIOS QI 2.3 Learning, Teaching and Assessment  

 
  
  



 

   



 

 
 

Appendix 2 – Overview of Expectations for Every Classroom 

 

 
Bonaly Primary School 

 
 
 
 
 
 

 
 

Overview of Expectations for Every 
Classroom 

 
August 2017 

  



 

 
 

Evidence of personal learning planning 
 
Daily Calendar/visual timetable (VSP Resources) 
Weekly Plan and evidence of weekly evaluations 
OLI and STS shared with children 
What makes great? 
AifL Toolkit on display and used within most lessons 
‘How are we learning?’ tools 
Random selectors – e.g. lollipop sticks, photos 
Talk Partners clearly identified and displayed 
Learning Powers on display and referred to regularly 
 
 
Displays of Learning 
 
Evidence of learning from all curricular areas (across the session) 
Evidence of learners’ progress and next steps  
Evidence of children’s involvement as part of the planning process 
Evidence of the use of Bloom’s Taxonomy 
Learning Walls and Floorbooks used where appropriate 
Prompts to support learning (phonics houses, VCOP displays, CofE sound table) 
Please also note that almost all writing should be in cursive script 
 
Support for Pupils 
 
Visual prompts/individual timetables where appropriate 
Agreed strategies from Child’s Planning Meeting clearly in evidence 
All staff involved with child aware of targets and next steps 
The teacher is ultimately responsible for all learners and should ensure they 
plan and deliver quality learning to all, including individuals.  This will involve 
close working with SFL and PSAs where appropriate. 
 
  



 

Questions for teacher self-evaluation 
 
Learning Context 
 
Is there a positive learning climate?  
Are pupils actively involved and engaged in the learning? 
Are pupils involved in the decision making? 
Are the learning intentions /success criteria clear and put into the context of 
what has already been learned? 
Are pupils aware of their progress and next steps as learners? 
Do pupils receive appropriate praise and feedback? 
Are pupils treated with equality, fairness and respect?  
Do pupils have opportunities to interact with each other? 
Do pupils have appropriate opportunities to work – independently? pairs? 
trios? groups? 
Are pupils challenged in their learning? 
Are pupils asked higher order questions? 
Do pupils ask questions of teacher? Each other? 
Are the resources (including ICT) used appropriately? 
Are pupils being given opportunities to apply their learning? 
 
Meeting Learners’ Needs 
 
Are other adults deployed to support learning? 
Is the pace appropriate for most and least able pupils? 
Are the tasks appropriate to the needs of the pupils? 
Are the tasks challenging? 
Are there high expectations for the pupils? 
Are additional needs promptly identified and addressed? 
 
  



 

Appendix 3 – The Assessment Process 
 

 

 

  

PLANNING: 
Knowing and 

sharing what is 
to be learned

TEACHING: 
Assessment as 

part of effective 
learning and 

teaching.

EVALUATING: 
Using 

assessment to 
evaluate 

learning and 
teaching.

RECORDING: 
Summarising 
success and 

progress.

REPORTING: 
Providing useful 

feedback 



 

Appendix 4 – Education Scotland Document - What makes a good Learning Intention  

 

(Please note as a school the term used is “Steps to Success” rather than success criteria - 
the guidance below re Success criteria applies to Steps to Success)  
 
What makes a good Learning Intention? 
 
“Learners learn best when they understand what they are learning and what is expected of them” 
 

 Set the Learning Intention in Context. 

 Make the learning intention clear and link it to the big picture ie the purpose and 
context of the learning. 

 Sharing the learning intention and success criteria with young people is a very 
powerful tool that can reach out to all learners 

 Link the LI to the overall introduction, to the E/Os. 
 

 Use SMART Learning Intentions 

 Small, measurable, achievable, realistic and time limited 

 Keep LI focused on what will be learned by engaging with the task eg- 

 “we are learning to write a mystery story, using mysterious phrases and suspense” 
 

 Use child friendly Language 

 Keep the LI clear and meaningful in language that is appropriate for the age and 
stage of the young people. 

 Skills and knowledge based LIs are easier to create than concept based LIs. 

 Technical terms can be used and the more young people become familiar with them 
the more they can cope. 

 

 Use words associated with Learning 

 Clear Learning Intentions should help pupils focus not just on the task and activity 
but also the learning. Useful LIS may start with- 
“we are learning to….” 
“we are learning to understand….” 
“we will learn to think about….” 
“we are learning to be able to …..”  



 

 Display the Learning Intention for the Visual Learner 

 Ensuring the LI is on display while pupils are on task keeps the learning focused. It 

reinforces the purpose of the learning and pupils can easily revisit the LI. 

 It is useful to make the LI accessible eg- 

 Pupils may write it in a jotter at the start of a piece of work 

 Add to a card, learning log or workbook 

 Display on a whiteboard or a poster 

 
What makes good Success Criteria 
 

 Linking Learning Intention and Success Criteria 

 Good SC should be closely linked to the LI 

 Continue to focus on the learning rather than the doing 

 They should refer to specific features of the work that will be assessed. 

 

 Good Success Criteria 

 Use words that emphasise the learning, knowledge and understanding, thinking, 

skills. 

 It’s not always about an end product but the process .don’t focus on a list of end 

goals 

 Don’t enumerate eg.10 pieces of evidence. 

 

 Modelling   Success Criteria. 

 Learners need a good idea of what a good piece of work looks like 

 Share the standard by using exemplification of different types of work linking these 

to the Success Criteria. 

 Illustrate the standards expected 

 Displays of work can be used highlighting the links to the S.C. eg 

“this is a good piece of work because….” 

“this is an excellent piece of work because….” 

 
 Involving young people in creating the Success Criteria. 

 Involving young people in the process of identifying S.C. when assessing their 
response to a specific Learning Intention helps them to engage better in their own 
learning. 

 Engaging with the learner through dialogue and discussion eg asking how they know 
they have achieved success in their learning is very formative. 

 Where appropriate it may be worth negotiating suitable S.C. with the pupils. 
 

 Skills related Success Criteria. 

 Again modeling the quality of the learning linked to the S.C. is very useful 

 Using cooperative teaching, observing and highlighting the skills involved. 



 

 “what will a good one look like, feel like, sound like…” 
 

 Success Criteria and Self Assessment Checklist. 

 Some learning can lend itself to Success Criteria checklists 

 When young people are trained in the skills of peer and self assessment this may be 
useful when assessing the learning at that point in time to the next steps. 

 Young people can use summative assessment in a very formative way to make 
judgements on the success of their learning. 

 However developing descriptors that are linked to levels of success may be more 
useful. 

 

 Success Criteria and Targets 

 Using the term target can sometimes overshadow the process of the learning. 

 Using terms such as the following may be more meaningful – 
My next step is- 
I aim to- 
I am working towards- 
I could- 

 However skills based learning and group work can lend itself to target setting. 

 Don’t expect young people to know immediately how to embark on target setting. 
Young people may need help in negotiating and working towards a target. A target is 
an end point. The important part is the learning journey- sharing the criteria for 
success , guidance, feedback ,reassurance helps with achievement. 

 

 Personalised Success Criteria. 

 Some young people require, through dialogue and discussion and feedback, more 

help in setting individualized learning goals and success criteria. Including the pupil’s 

voice is important eg negotiation through dialogue built around effective 

questioning about the learning, trying things out, looking for connections, asking 

why? All leads to a more inclusive approach. 

 

 Success Criteria and Skills 

 At times it is difficult to distinguish the skills from the task and the knowledge based 

activities. Learning Intention and Success Criteria are designed to share not just what 

the young people will do but what they will learn and how they will recognize 

success. 

 It’s useful to think also about the difference between the activity set and the skills 

needed to complete it. This helps to keep the focus on the learning by engaging with 

the task. 

 Build the skills into your planning. 

 



 

Appendix 5 – What is an AifL School 

 



Appendix 6  – Achievement of a Level 
 
  



Appendix 7 –CfE Statement Aug 2017 
 
Key messages for schools from HM Chief Inspector of Education: August 2017  
 
As we start school session 2017/18, here are three key messages that I want us to focus 
on as a profession as we work to deliver excellence and equity for all children.  
 
Embed Curriculum for Excellence  
 
Use the definitive guidance for Curriculum for Excellence published in August 2016 as 
you work with colleagues to plan learning for the term and year ahead. This is the 
definitive guidance on implementing CfE and strong progress has been made 
streamlining approaches to planning. National standards have been set out clearly in the 
Benchmarks. The statement empowers you to spend your time on what matters most: 
planning and delivering the highest quality of learning, teaching and assessment.  
 
Streamline Assessment  
 
Plan assessment as part of learning and teaching rather than as a ‘bolt on’. Teachers’ 
professional judgement on children’s progress and the achievement of curriculum levels 
in literacy and numeracy should be based on a range of assessment evidence and 
moderated with colleagues. Most of this evidence is normal classwork, discussion with 
children or observation. From August 2017, use the Scottish National Standardised 
Assessments (SNSAs) to support professional judgement. SNSAs are very helpful, short 
focused assessments of specific aspects of Curriculum for Excellence literacy and 
numeracy. They cannot be used alone to confirm judgements of achievement of a level, 
and should not be used for that purpose. Use SNSAs in P1, P4, P7 and S3 at a time 
which suits the needs of your children. Use the results diagnostically to help you plan 
next steps in learning for individual children and groups. The introduction of the SNSAs 
is a good time to review and where necessary reduce the assessment burden on 
children. For many children, switching to the SNSAs will mean a significant reduction in 
the time they spend on standardised assessment. In secondary schools effective 
assessment helps teachers be sure that learners are achieving the standards expected 
at third and fourth curriculum levels. This will provide a robust basis on which to make 
choices for national qualifications in the senior phase, and at the appropriate levels.  
 
Close the poverty-related attainment gap  
 
There is a very strong sense of momentum across Scotland through the Scottish 
Attainment Challenge. Schools making the best progress are:  
clearly defining what the poverty-related attainment gap looks like in their setting;  
using SIMD and tracking data to identify and review the progress of children living 
in poverty;  
planning additional activities, interventions and resources to raise attainment in 
literacy and numeracy to ensure all children can achieve Curriculum for Excellence 
levels in line with national expectations; and  
continually evaluating the impact on children’s progress and attainment and taking 
further action where needed.  
 
Use Pupil Equity Funding to provide additional activities, interventions or resources to 
support literacy, numeracy and health and wellbeing for identified children. There needs 
to be a clear rationale for the interventions and strategies that you select. Evidence on 
what works is available here.  
 
Graeme Logan: HM Chief Inspector of Education (interim)  



 

 
  



 

  



 

 
 

  



 

 



 

 

   

Appendix 8 Bloom’s Taxonomy; Ryan’s Thinker Keys; De Bono’s Hats 





  



 

Appendix 9 – Examples of Learning, Teaching and Assessment @ Bonaly
 (CAT Session 3.10.17) 
 
How Good Is Our School 4 Q.I. 2.3 
 
Learning Intentions reflect standards within the Es and Os; Success Criteria are clear, 
relevant and measurable 
 
Examples: 
Learning Intentions created through assessment of previous learning and discussions with 
the children about their learning 
Sharing LI and co-creating SC 
Must have, should have, could have – writing rubric 
Looking at the Es and Os with class and setting learning intentions 
Uplevelling 
Use SC that they can understand – P1 example – use picture for SC then use same pictures 
for feedback 
Discuss at the end, not the beginning - what they think they have learned about the LI/STS 
Link to real life – why are we learning this? Link to World of Work. 
Show good example, they decide what needs to be included. 
Learning wall for topic showing main outcomes – children planning learning to fit. 
Focus on small things to improve skills i.e. write only 50 words. 
Use examples of work to help set STS. 
 
 
Feedback is linked to success criteria and next steps are identified 
 
Examples: 
Tell me more… 
Can anybody add to that… 
Please explain… 
How did you get that answer? 
 
Sharing learning e.g. pupils reading our part of their writing to share ideas 
LI/STS refer back to as part of lesson 
Tell me…one thing….. (whole class/partners) 
 
Children make LI/STS 
Refer back to LI during week/lesson 
LI focus on the week on display 
STS used to help with peer/self assessment 
Magpie Moments 
Thumbs up 
Reading stars + wishes given during ‘Golden 10 minutes’ for all groups. 
Individual groups have list of possible suggestions for stars and wishes. 
 
Check/Ask purpose of learning (skills for work) 
Early finisher – checking against STS – can they challenge themselves to create more? 
 
  



 

Learners are at the heart of every stage of the cycle;  
Plan learning and teaching and assessment using the Es and Os to meet learners’ 

needs 
 
Planning Examples: 
KWL/3D Mindmap/Talking Tubs 
Sharing outcomes 
LI/STS 
Examples of work to help identify LI/STS 
Sharing E+Os with children and creating learning from this 
What makes great… 
Talking Thinking Floor Books 
 
 
Differentiation Examples: 
Chilli Challenges (above/extension to core lesson) 
Use of PSAs 
Peer Support 
Resources  
Time spend with teacher 
Variety of teaching strategies 
By Outcome 
 
Feedback is linked to SC and next steps are identified 
 
Feedback Examples: 
Discuss with Talk Partner – explain skill to someone else  
Ask for STS from learners at the end of the lessons to see what has been remembered. 
Thumbs up – need to follow up on this ore so that students feel that their feedback is 
valued. 
True/False 
Stand up/sit down 
Show you know 
Roll and retell 
Blooms Questions 
Exit passes 
Ask me about… 
Observations 
Evidence – written work, SEAL groups 
Recall from previous lesson 
Learning Logs 
 
Next Steps Examples: 
Target Settings 
Our next steps – behaviour, literacy, numeracy, spelling/reading, 
2 stars and a wish 
Tickled pink/green for growth 
Self assessment/peer assessment (+ discussion about their choice) 
What makes great (pick up on points from next steps) 
  



 

Strategies and Activities Shared at Cluster INSET Day Sept 2016 
 
Stuart Naylor – Active Assessment 
 
Active assessment is about “how thinking, learning and assessment can be linked together 
in a creative and interactive fashion, so that thinking promotes learning, learning and 
assessment can be linked together in a creative and integrated fashion, so that thinking 
promotes learning, learning enables assessment to take place and assessment acts as a 
stimulus to both thinking and learning.” 
 
 
Balloon Debates 
Card Sorts 
Carroll Diagrams 
Concept Cartoons 
Concept Sentences 
Consumer Reports 
Data analysis 
Dear Doctor 
Deliberate Mistakes 
Generating a Set of Instructions 
Graphic Organisers – Compare and Contrast 
Graphic Organisers – Reasoning by analogy 
Graphic Organisers –Whole-part Relationships 
Interviews 
KWHL Grids 
Loop Cards 
Making a List 
Matching 
News Reports 
Odd one out 
POEE – Predict, Observe, Explore, Explain 
Posters 
Questions – generating 
Questions – responding 
Rumours 
Sales Pitch 
Sequencing 
Spidergrams 
Thought experiments 
True-false statements 
Venn diagram 
Word definitions 
Writing a letter 

 
 

Further details in Active Assessment and Concept Cartoons books. 

  



 

Appendix 10  – Tracking and Attainment Discussions 

 
Attainment / Learning Progress Meeting 
  
To bring  
  
Assessment folder with … 
  

  
Bell curve recording sheet 
All GL reports 
CfE level sheets  
Leuven Scale sheet for class – done at INSET day 
ASL folder 
  
Focus –  

  
How are children performing?  
When are children likely to achieve CfE levels? 
Actions to improve attainment?  
Any SfL referrals?  
Any concerns re attendance, late comings 
Wider achievement involvement 

 


